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When first year students arrive in an institution, one of the activities of  their first weeks is to establish their pathways from place to place within the buildings and organisational structures that at first can feel absolutely incomprehensible.  

If the dominant model of equity is one that I call “cups of soup” (Day, 1998), where groups of people get treated as discrete communities with unique needs and are often required to travel to different parts of the campus to access support and services, first year students may be torn between two or more major identifications as they seek to construct for themselves a meaningful map of the institution which will help them to decode its complexities and to prosper!

In our Learning Development Centre, our concept of equity has been one way to conceive of the learning community as a whole, using the image of a woven mat, (rather than cups of soup which get donated by grace and favour of a patronising centre or norm which remains outside of the model, the fount of all nourishment) and this has led to the development of a learning support service in which 14 or more academics provide a service which combines academic skills  development, indigenous student academic support, writing development, English language development, maths development, support for specified groups of students, eg. Pasifika students, students with learning disabilities and international  students, self access learning development facilities, peer tutors and EFTs-bearing Learning Development programmes. Each of the academics involved  has a specific responsibility and all work together to provide the best  multi-faceted service possible.

Some of the strengths of this multi-faceted delivery are that students, especially first year students, do not have to search in different locations for support; that students can often choose from a number of lecturers one with whom they resonate; that learning development staff can cross-refer and make the most of each other’s strengths; and that faculty staff do not have to try and liaise with a myriad of different academic support agencies.  Some of the shortcomings however include the fact that because faculty staff are deeply immersed in the culture of their discipline they may not be able to relate to an inter-disciplinary team; and that the team members may find relating to so many people who are so different from themselves can be uncomfortable, time-wasting or distressing.
The model of equity which has guided this development will be shared, as will the specific features of Te Tari Āwhina, the Learning Development  Centre of AUT. (www.tetariawhina.info)   Future possibilities and developments will be discussed and participants asked to reflect on the positive and negative aspects of inter-disciplinary and inter-specialist practice in their own work with first year students.

Reference

Day, F. (1998). The cup of soup sat on the mat:  How models of equity affect institutional practice. Paper presented at the The Third Pacific Rim Conference:  First Year in Higher Education.  Strategies for Success in Transition Years: "Ma te huruhuru te manu, ka rere mai." Auckland, New Zealand.



PAGE  
2

